Question 1
Does your institution incorporate peer examination in clinical skills teaching?
	Institution
	Answer

	University A
	No

	University B
	Yes

	University C
	Yes

	University D
	Yes

	University E
	Yes

	University E
	Yes

	University F
	No

	University G
	Yes

	University G
	Yes

	University H 
	Yes

	University H 
	Yes

	University I
	Yes

	University I
	No

	University J
	Yes

	University K
	No

	University L
	Yes

	University M
	No

	University N
	Yes

	University O
	Yes

	University P
	Yes

	University Q
	Yes

	University R
	Yes



Question 2
How long has your institution been using peer examination as a teaching methodology for clinical skills?
	Institution
	Answer

	University A
	N/A

	University B
	Since 2006 (when we started as a Med School)

	University C
	Probably always

	University D
	c. 20 years

	University E
	Around 30 years

	University E
	10+ years

	University F
	N/A

	University G
	Unsure, many years

	University G
	Always

	University H
	20+ years

	University H 
	28 years  prior to that there was no clinical skills centre, established 1996

	University I
	Unsure exactly but several years

	University I
	N/A

	University J
	At least 15 years

	University K
	N/A

	University L
	Since the programme began (4 years)

	University M
	N/A

	University N
	5 years

	University O
	Since inception 2002

	University P
	22 years

	University Q
	Over 20 years

	University R
	Since 2004



Question 3
What year groups undertake peer examination at your institution?
	Institution
	Answer

	University A
	N/A

	University B
	Year 1

	University C
	Year 1, Year 2, Year 3

	University D
	Year 1, Year 2

	University E
	Year 1, Year 2, Year 3

	University E
	Year 1, Year 2, Year 3

	University F
	N/A

	University G
	Year 1

	University G
	Year 1

	University H
	Year 1 Year 2 All Years within LZ LW

	University H 
	Year 1 Year 2

	University I
	Year 1 Year 2 Definitely years 1-2 but unsure about other years

	University I
	N/A

	University J
	Year 4, Year 5, Year 6

	University K
	N/A

	University L
	All year groups

	University M
	N/A

	University N
	Year 1 Year 2 All Years in revision sessions

	University O
	All Year Groups

	University P
	Year 1 Year 2 Year 3 All Year Groups

	University Q
	Year 1 Year 2 Year 3

	University R
	Year 1 Year 2 Year 3 Year 4 All Year Groups







Question 4
Which clinical skills are commonly practiced using peer examination?
	Institution
	Answer

	University A
	N/A

	University B
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure, Lymph node Examination and Thyroid Exam.

	University C
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking and Lymph node Examination

	University D
	Musculoskeletal Examination, Temperature, Blood Glucose Monitoring, Blood Pressure Reading, Otoscopy, Ophthalmoscopy, Lymph node examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves)

	University E
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure and Lymph node Examination.

	University E
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure, Lymph node Examination and Venepuncture

	University F
	N/A

	University G
	Temperature, Blood glucose monitoring, Blood Pressure reading, Pulse taking

	University G
	Temperature, Blood Glucose Monitoring, Blood Pressure Reading, Pulse taking, Otoscopy and Ophthalmoscopy

	University H
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Glucose Monitoring, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure and Lymph node Examination

	University H
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Glucose Monitoring, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure and Lymph node Examination

	University I
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves) Temperature, Blood Pressure Reading, Pulse Taking, Peak flow, Pulse Oximetry and Respiratory Rate. I have ticked the ones I am sure about but they may practice other ones too 

	University I
	N/A

	University J
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure, Lymph node Examination, Phlebotomy, Cannula and NG Tube.

	University K
	N/A

	University L
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure, Lymph node Examination and Peer to Peer venepuncture under direct supervision.

	University M
	N/A

	University N
	Cardiovascular Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure, Lymph node Examination

	University O
	Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Respiratory Examination, Cardiovascular Examination, Temperature, Blood pressure reading, Pulse taking, Otoscopy, Ophthalmoscopy, ECG Procedure and Lymph Node Examination

	University P
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure, Lymph node Examination

	University Q
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking, Otoscopy, Ophthalmoscopy, ECG Procedure, Lymph node Examination

	University R
	Cardiovascular Examination, Respiratory Examination, Abdominal Examination, Neurological Examination (including sensory, motor and cranial nerves), Musculoskeletal Examination, Temperature, Blood Pressure Reading, Pulse Taking and Lymph node Examination



Question 5
Are students required to formally consent before participating in peer examination?
	Institution
	Answer

	University A
	N/A

	University B
	Yes, verbal consent. Agreement that if they don’t want to be examined, they don’t have to be. There is no expectation.

	University C
	Yes Verbal consent

	University D
	No participation is assumed

	University E
	Yes Verbal consent

	University E
	Yes, verbal consent

	University F
	N/A

	University G
	We currently have a verbal consent. However, looking to add a notification before the session to enable students more choice

	University G
	Yes verbal consent

	University H
	Yes written consent Yes verbal consent, student agreement and consent in session

	University H
	Yes Verbal consent

	University I
	Yes written consent yes verbal consent 

	University I
	N/A

	University J
	Yes, verbal consent

	University K
	N/A

	University L
	Yes verbal consent, separate risk assessment and consent process for peer venepuncture

	University M
	N/A

	University N
	Yes Verbal consent

	University O
	Yes Verbal consent, we usually ask for volunteers

	University P
	Yes Verbal consent

	University Q
	Yes Verbal consent

	University R
	Yes Verbal consent








Question 6
Who supervises peer examination sessions?
	Institution
	Answer

	University A
	N/A

	University B
	Clinical Skills Tutors/Lecturers

	University C
	Clinical Skills Tutors/Lecturers, Senior Students/Peer Mentors

	University D
	Clinical Skills Tutors/Lecturers

	University E
	Clinical Skills Tutors/Lecturers

	University E
	Clinical Skills Tutors/Lecturers

	University F
	N/A

	University G
	Clinical Skills Tutors/Lecturers

	University G
	Clinical Skills Tutors/Lecturers

	University H
	Clinical Skills Tutors/Lecturers, Senior Students/Peer Mentors

	University H
	Clinical Skills Tutors/Lecturers, Senior Students/Peer Mentors

	University I
	Clinical Skills Tutors/Lecturers, Ad-hoc/ Temporary staff

	University I
	N/A

	University J
	Clinical Skills Tutors/Lecturers, Senior Students/Peer mentors, Qualified doctor for invasive procedures

	University K
	N/A

	University L
	Clinical Skills Tutors/Lecturers

	University M
	N/A

	University N
	Clinical Skills Tutors/Lecturers, Senior Students/Peer Mentors

	University O
	Clinical Skills Tutors/Lecturers

	University P
	Clinical Skills Tutors/Lecturers

	University Q
	Clinical Skills Tutors/Lecturers

	University R
	Clinical Skills Tutors/Lecturers




Question 7
What resources or guidelines are provided to support peer examination?
	Institution
	Answer

	University A
	N/A

	University B
	Practical, in session demonstration before peer examination takes place, Video demonstrations

	University C
	Practical, in session demonstration before peer examination takes place, Structured protocols/checklists, Video demonstrations

	University D
	Practical, in session demonstration before peer examination takes place, examination descriptions and some exn videos that students should watch beforehand

	University E
	Structured protocols/checklists, Video demonstrations, Faculty led training sessions, Practical in session demonstration before peer examination takes place

	University E
	Structured protocols/checklists, Video demonstrations, Practical, in session demonstration before peer examination takes place

	University F
	N/A

	University G
	Practical, in session demonstration before peer examination takes place

	University G
	Practical, in session demonstration before peer examination takes place

	University H
	Practical, in session demonstration before peer examination takes place, Structured protocols/checklists

	University H
	Structured protocols/checklists, Video demonstrations, Faculty led training sessions, Practical, in session demonstration before peer examination takes place

	University I
	Structured protocols/checklists, Video demonstrations, Practical, in session demonstration before peer examination takes place

	University I
	N/A

	University J
	Structured protocols/checklists, Video demonstrations, Faculty led training sessions, Practical in session demonstration before peer examination takes place

	University K
	N/A

	University L
	Structured protocols/checklists, Video demonstrations, Handbook

	University M
	N/A

	University N
	Structured protocols/checklists, Video demonstrations, Practical, in session demonstration before peer examination takes place

	University O
	Structured protocols/checklists, Video demonstrations, Faculty led training sessions, Practical, in session demonstration before peer examination takes place, we have a policy for use of peers we also have involvement consented on our annual student declaration which they all sign each year

	University P
	Structured protocols/checklists, Video demonstrations, Faculty led training sessions, Practical, in session demonstration before peer examination takes place

	University Q
	Structured protocols/checklists, Video demonstrations, Faculty led training sessions, Practical, in session demonstration before peer examination takes place

	University R
	Structured protocols/checklists, Video demonstrations, Faculty led training sessions, Practical, in session demonstration before peer examination takes place




Question 8
In your opinion, how effective is peer examination as a teaching methodology in enabling students to empathise with patients?
	Institution
	Answer

	University A
	N/A

	University B
	Somewhat effective

	University C
	Somewhat effective

	University D
	Somewhat effective

	University E
	Neither effective nor ineffective

	University E
	Somewhat effective

	University F
	N/A

	University G
	Very effective

	University G
	Somewhat effective

	University H
	Somewhat effective

	University H 
	Very effective

	University I
	Somewhat effective

	University I
	N/A

	University J
	Very effective

	University K
	N/A

	University L
	Somewhat effective

	University M
	N/A

	University N
	Somewhat effective

	University O
	Somewhat effective

	University P
	Very effective

	University Q
	Very effective

	University R
	Very effective



Question 9
In regards to the above question, please explain your answer 
	Institution
	Answer

	University A
	N/A

	University B
	I definitely think it helps understanding of how the patient would feel - it demonstrates just how tight BP cuffs go and the feeling of having your belly palpated etc..
I've put only somewhat, because some students are understandably nervous/ not body confident/ embarrassed/ etc. and I'm not sure how much they are taking in from a learning perspective if their mind is worrying about their body.

	University C
	When you act as peer examinee, you exactly know and feel what the pt is feeling. 

	University D
	students can begin to appreciate what it feels like to be examined. It also helps emphasises that aspect of 'entering in the patient space' and the importance of consent and how issues could arise if this was not properly obtained

	University E
	Helpful to experience being examined but this is probably more from a technique perspective than an empathy one for most students.

	University E
	The main focus of peer examination is to teach/practice examination skills, rather than learn empathy, so there may not be much focus on that aspect

	University F
	N/A

	University G
	Its a good opportunity for students to get more hands on.  We do not allow clinical examination practice.

	University G
	Peer examination requires the students to complete the process from start to finish. It is useful for the students to gain consent, and preform the procedure on a person before doing it in clinical practice. This enables them to be more gentle in some situations (otoscopy), and more assertively in others - CBG 
Whilst it is hard to determine the benefits on empathy in isolation, anything that increases the students ability, confidence and understanding of the procedure in theory improve the patient experience.

	University H 
	With no abnormalities for year 2 limited

	University H
	Students practice and are able to explain and gain informed consent and undertake peer feedback on how they felt as a patient if a peer practices on/with them. 

	University I
	it helps them to understand what it is like to be a patient but it is not identical to being a patient

	University I
	N/A

	University J
	Increases confidence, develops empathy skills, increases understanding of anatomy/risks/equipment 

	University K
	N/A

	University L
	Students become aware of how they feel when being examined both physically as well as sociologically

	University M
	N/A

	University N
	Some students will gain an understanding of the vulnerability felt by patients and practical aspects of technique e.g. how much pressure.  ~However sessions are usually more relaxed and informal if patients / public volunteers involved  so this might reduce 'empathy'

	University O
	experience themselves how it feels

	University P
	Students become familiar with the range of normal.  Students also learn and practice the necessary communication and professionalism skills including learning to pick up on and respond to patient cues. It enables them also to learn to give and receive detailed, specific feedback in the context of physical examination

	University Q
	The opportunity is given to all students to examine each other with verbal permission.

	University R
	There is the additional benefit that the students experiences what it is like to be examined.






Question 10
Other than helping to foster empathy for patients, what do you feel are the main benefits of peer examination?
	Institution
	Answer

	University A
	N/A

	University B
	Encourages peer feedback and collaborative learning, Provides a safe environment for skill development, Enhances confidence in performing clinical skills, Improves student engagement and participation

	University C
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development 

	University D
	Enhances confidence in performing clinical skills, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development, reduces cost compared to simulated patient engagement, Improves student engagement and participation

	University E
	Enhances confidence in performing clinical skills 

	University E
	Enhances confidence in performing clinical skills 

	University F
	N/A

	University G
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Provides a safe environment for skill development

	University G
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development

	University H
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development 

	University H
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development, To gain a understanding of the normal healthy body and the variations within the range of normal  

	University I
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development

	University I
	N/A

	University J
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development 

	University K
	N/A

	University L
	Enhances confidence in performing clinical skills, Encourages peer feedback and collaborative learning

	University M
	N/A

	University N
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning

	University O
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development 

	University P
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development, Students are able to consider issues around professionalism, patient dignity, privacy and consent

	University Q
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development

	University R
	Enhances confidence in performing clinical skills, Improves student engagement and participation, Encourages peer feedback and collaborative learning, Provides a safe environment for skill development 




Question 11
Have you identified any challenges or concerns with peer examination?
	Institution
	Answer

	University A
	N/A

	University B
	Ethical considerations (e.g. consent, professionalism, religious considerations), Variability in peer feedback quality, Lack of faculty supervision, Student discomfort with physical examination by peers, eliciting findings, which therefore brings in confidentiality

	University C
	Ethical considerations (e.g. consent, professionalism, religious considerations), Variability in peer feedback quality Peers very hesitant to volunteer

	University D
	Ethical considerations (e.g. consent, professionalism, religious considerations), Student discomfort with physical examination by peers

	University E
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations)

	University E
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations), Variability in peer feedback quality

	University F
	N/A

	University G
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations)

	University G
	Variability in peer feedback quality, Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations)

	University H
	Ethical considerations (e.g. consent, professionalism, religious considerations), Student discomfort with physical examination by peers 

	University H
	Student discomfort with physical examination by peers, Variability in peer feedback quality, I feel students often would prefer one to two supervision of the entirety of their practice

	University I
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations), Variability in peer feedback quality, Lack of faculty supervision

	University I
	N/A

	University J
	Ethical considerations (e.g. consent, professionalism, religious considerations), Variability in peer feedback quality

	University K
	N/A

	University L
	Ethical considerations (e.g. consent, professionalism, religious considerations)

	University M
	N/A

	University N
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations)

	University O
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations)

	University P
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations), Variability in peer feedback quality

	University Q
	Ethical considerations (e.g. consent, professionalism, religious considerations), Student discomfort with physical examination by peers

	University R
	Student discomfort with physical examination by peers, Ethical considerations (e.g. consent, professionalism, religious considerations), Variability in peer feedback quality




Question 12
How does your institution review its use of peer examination?
	Institution
	Answer

	University A
	N/A

	University B
	Student feedback surveys

	University C
	I don't know of any review process, nor seen any results

	University D
	Student feedback surveys

	University E
	Student feedback surveys, Faculty evaluations

	University E
	Student feedback surveys, Faculty evaluations

	University F
	N/A

	University G
	Student feedback surveys

	University G
	N/A

	University H
	Student feedback surveys

	University H
	Faculty evaluations, Student feedback surveys; Visiting clinician's observation and feedback

	University I
	We haven't formally gathered feedback on this specific aspect but we do do student feedbacks about sessions generally

	University I
	N/A

	University J
	Student feedback surveys, Faculty evaluations

	University K
	N/A

	University L
	Student feedback surveys, Staff/student consultative meetings

	University M
	N/A

	University N
	Student feedback surveys, Faculty evaluations

	University O
	Critical incident reviews

	University P
	Student feedback surveys, Faculty evaluations

	University Q
	Faculty evaluations, Student feedback surveys

	University R
	Student feedback surveys



Question 13
Have any modifications or improvements been made to peer examination based on student/faculty feedback?
	Institution
	Answer

	University A
	N/A

	University B
	Yes

	University C
	No

	University D
	Yes

	University E
	Yes

	University E
	No

	University F
	N/A

	University G
	Yes

	University G
	Yes

	University H
	Yes

	University H
	Yes

	University I
	Yes

	University I
	N/A

	University J
	Yes

	University K
	N/A

	University L
	No

	University M
	N/A

	University N
	No

	University O
	Yes

	University P
	Yes

	University Q
	Yes

	University R
	Yes



Question 14
In regards to the above question, please explain your answer 
	Institution
	Answer

	University A
	N/A

	University B
	Manikins available, where applicable for those who would not get to practice as their work partner doesn't wish to be examined. Having said that, not often used as they work in groups of 3, and we stress that only 2 of the 3 need to be examined to enable all to be able to practice, so it usually works out.

	University C
	I am not aware of any structured feedback specific to student/faculty feedback. Maybe there is, and I am not aware of it.

	University D
	improved communication to students before clinical skills teaching to explain what is entailed e.g. that they could wear a vest top under their scrubs to facilitate peer examination

	University E
	Revised guidance and policy.  Some faculty find this easier than others and feedback has helped to foster confidence in faculty.

	University E
	N/A

	University F
	N/A

	University G
	regarding ethical and religious consideration, we now send an advance notification that they will be practising Bp, pulse and temp on each other and they can choose not to participate.

	University G
	We have ongoing concerns with regards faculty indemnity, especially when abnormal findings become apparent

	University H
	Peer feedback

	University H
	during covid student numbers where reduced by half, students much preferred this smaller staff to student ration which has continued since. 

	University I
	We are more mindful of aspects such as EDI

	University I
	N/A

	University J
	Emphasis on voluntary nature, always aim for small groups

	University K
	N/A

	University L
	This element has never arisen in any of our feedback of clinical skills via formal survey, or student consultative groups.

	University M
	N/A

	University N
	We have a policy that emphasises consent and not required to take part without having to give a reason so easy to opt out. Therefore not needed to amend following feedback.  Mainly positive but occasionally if numbers or dynamic of session is not ideal then experience impacted.

	University O
	We developed a policy

	University P
	More detailed and supervision in ensuring professional behaviours are properly observe

	University Q
	Any religious, ethical, or disability requests for reasonable adjustments are dealt with in advance.

	University R
	We have a resource that outlines all examination sequences- the CHESS Book - can email to you if requested 



Question 15
Would you consider your institutions approach to peer examination a ‘best practice’ model?
	Institution
	Answer

	University A
	N/A

	University B
	No. Just best available given lack of superior manikins/ alternatives to reality. If they work on each other, they get a much more realistic experience than working on a manikin with fake heart sounds/ breath sounds/ etc..

	University C
	Probably not best practice, but it is taken quite seriously.
Recently for teaching, where intensive input is required from students, we have been hiring actors

	University D
	Not yet! I know some institutions have a signed student-agreement.
We encourage student participation but in recent years have offered students the opportunity to speak with staff if they have reservations or prefer not to participate in peer examinations- this has been in response to some student evaluation comments and has usually related to religious reasons

	University E
	No - but we're trying.

	University E
	.

	University F
	N/A

	University G
	Difficult to say, we have listened to feedback and are working closely with ED&I teams in the University to develop.

	University G
	We are looking to have a robust protocol around this 

	University H
	Yes

	University H
	Absolutely 

	University I
	Yes

	University I
	N/A

	University J
	We do more procedures on each other than other institutions which students are grateful for (my MSc dissertation was on peer practice so I asked other institutions what they did in terms of procedures)

	University K
	N/A

	University L
	We use what we consider best evidence in training our tutors how to prepare and support peer to peer interactions, we have a guide in place and it is included in our student charter as an expectation.   We are particularly informed by the work of Anna Vnuk and colleagues in this area. 
As a graduate entry course we have a more mature student body who understand the benefits and respect sensitivities. 

	University M
	N/A

	University N
	yes as it is combined with examination of patient volunteers so not only opportunity to perform examination and as above can opt out without consequence or reason

	University O
	i dont know what others do so cant comment

	University P
	Yes

	University Q
	We are doing our best and happy to learn from others.

	University R
	Yes- although ironically we are moving away from a bit




Question 16
Do you have any recommendations for improving peer examination in clinical skills teaching?
	Institution
	Answer

	University A
	We do undertake informal peer review and often teach together thereby providing us with a clear understanding and exposure to how all the team teach. We have talked about formal peer review moving forwards. Your findings from this piece of work would be valuable.

	University B
	Ensure the tutor is empathetic and understanding of the situation. Make it explicit from before the week that you are teaching what will happen (not to spring it on them on the day - they might want to shave/ wear nice underwear etc!). Make it explicit from before the week that you are teaching that it is not an expectation and if they don't want to be examined, they don't have to be - set the rules e.g., 2 of 3, and if not, we'll have a manikin available, or whatever your alternative is.

All of the information I have supplied is pertinent to Year 1 only. The older years will practise on each other for practice (e.g., pre OSCE) but not as part of teaching sessions, as they are clinical from Y2 onwards and will work with patients. 

	University C
	I think, we should have part of a dedicated session at the start of Y1, where its need in teaching, its advantages to both peer examiner and peer examinee, safeguards, policy is explained. 
Some literature in favour and perhaps some videos can be useful for this.

	University D
	Staff feel that the benefits of peer examination outweigh any down sides hence we have kept it in place in our year 1&2 clinical skills practical classes.
A central recommendation/guidance from this UK CS groups alliance would be worthwhile.

	University E
	Experienced faculty make a big difference.  Building a culture in student body from the beginning.  Ensuring that voluntary really means voluntary and individuals don’t feel overly pressured into participation.

	University E
	No, but we’re noticing more reluctance to engage with it from students

	University F
	No

	University G
	It is an ever changing landscape and considerations and student voice need to be considered/heard.

	University G
	It is imperative that the The University has in place a coincidental adverse findings policy, this is something we have been asking for for approx 5 years

	University H
	No

	University H
	I think peer evaluation sheets prompting students to give each other feedback is a way to encourage students to think from a patients perspective, explore how to provide feedback to their peers and to dip there toes in to a key part of all medical careers which is to teach, be that to patients, peers or juniors. With more time I feel this could be developed further.

	University I
	We use a combination of peer-peer practice and also use simulated patients to practice on.

	University I
	We don't do it so no

	University J
	.

	University K
	We provide some facilities for students wanting to work together to revise or practice examinations but do not require students to participate in this. The initial teaching is done using patient volunteers.

	University L
	See note in Q 16 above. 
Note our students learn as a group for a semester, so get to know each other in a supportive way in both clinical skills and other parts of the course eg PBL. 
Student preparation- explain benefits and expectations, set clear boundaries for respect, verbal consent, confidentiality.  We offer a facilitated discussion session where this can be articulated. 
Staff - respecting consent , role modelling, facilitating privacy, students select their own partner with whom they are comfortable, once they feel safe tutors encourage swapping of partners to rehearse different eg genders. All my staff ore GMC registered doctors, mostly GPs so the students have high level trust and respect in their groups. They get the same tutor for a semester also enhancing respect and learner safety. 

I have also worked on 5 year (school leaver) courses where the learners are less mature, groups are more transient and there is not the same level of peer respect and learner safety and these contexts make peer examination much more difficult to ensure the level of respectful engagement.  Some of our graduate entry students did courses eg physio before and they are totally used to undressing to their underwear in front of groups of peers as this was expected of them in physio.  They often lead the way in peer physical examination. 

Our peer to peer venepuncture has been very successful and well received by students. 

	University M
	Sorry no. 

	University N
	Make it the norm and most engage.

	University O
	whatever done in formal teaching is the 'tip of the iceberg' for what students choose to do in self-directed learning and revision.  I wonder if differential attainment is driven by acceptability and availability of these peer examination practice sessions but not sure if anyone has ever researched this. 

	University P
	Open and frank discussion.  Recognising some students may not feel able to do this.  Within a group of 5-6 students this is usually accepted

	University Q
	No

	University R
	Create evidence to advise us on whether students like it and whether it works




